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1.0 RATIONALE 
 

Bluewater District School Board is committed to using assessment that is fair and yields accurate information 
about student achievement. This information serves to guide teachers in adapting curriculum and instructional 
approaches to students’ needs and in assessing the overall effectiveness of classroom practices and programs. 
In turn, this leads to evaluation and reporting processes that are clear, accurate and meaningful for students and 
parents. 
 
The board, its schools and staff will base all assessment, evaluation and reporting on the Seven Fundamental 
Principals as outlined in Growing Success: Assessment, Evaluation and Reporting in Ontario Schools, First 
Edition Covering Grades 1 to 12 (Ontario Ministry of Education, 2010), which lay the foundation for the policy 
and procedure framework. The Growing Success document is an essential component of this that will be used in 
conjunction with this procedure in implementing necessary practices. 
 
 

2.0 DEFINITIONS 

 
2.1 Assessment (See also Appendix A) 

The process of gathering, from a variety of sources, information that accurately reflects how well a 
student is achieving the curriculum expectations in a program, subject or course. 

 
2.1.1 Assessment for Learning 

“Assessment for learning is the process of seeking and interpreting evidence for use by 
learners and their teachers to decide where the learners are in their learning, where they 
need to go, and how best to get there” (Assessment Reform Group, 2002, p. 2, in 
Growing Success, p. 31). 

 
2.1.2 Assessment as Learning 

“Assessment as learning focuses on the explicit fostering of students’ capacity over time 
to be their own best assessors, but teachers need to start by presenting and modelling 
external, structured opportunities for students to assess themselves” (Western and 
Northern Canadian Protocol, p. 42, in Growing Success, p. 31). 
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2.1.3 Assessment of Learning 

“Assessment of learning is the assessment that becomes public and results in statements 
or symbols about how well students are learning. It often contributes to pivotal decisions 
that will affect students’ futures” (Western and Northern Canadian Protocol, p. 55, in 
Growing Success, p. 31). 

 
2.2 Evaluation 

The process of judging the quality of student learning on the basis of established criteria and assigning a 
value to represent that quality. Evaluation is based on assessments of learning that provide data on 
student achievement at strategic times throughout the grade/subject/course, often at the end of a period 
of learning (Growing Success, p. 147). Evidence of student achievement for the purpose of evaluation is 
collected over time from three different sources – observations, conversations, and student products. 
Using these multiple sources of evidence, known as the triangulation of data, increases the validity and 
reliability of the evaluation (Growing Success, p. 39). 

 
2.3 Reporting 

The progress report cards and the provincial report cards ensure that all students and their parents 
receive standard, clear, detailed, and straightforward information about student progress and 
achievement based on the expectations and standards outlined in the Ontario curriculum for grades 1 to 
12 (Growing Success, p. 66). 

 
 

3.0 Students with Special Education Needs: Modifications, Accommodations and Alternative 
Programs 

 
3.1 The assessment and evaluation of Bluewater District School Board students with special needs that require 

modified/alternative expectations will be based on expectations outlined in their Individual Education Plan 
(IEP). 

 
3.2 Teachers who work with students with special needs will use assessment and evaluation strategies that will 

(Growing Success, p. 71):  
i. Specify and verify the student’s needs; 
ii. Support accurate decisions about the student’s program; 
iii. Support a range of other decisions, such as those relating to referrals, screening, classification, 

instructional planning and determining next steps; 
iv. Help determine particular interventions that may be necessary to enable the student to 

demonstrate achievement. 
 

3.3 Teachers will use a variety of educational assessment strategies and tools to determine the curriculum 
expectations that are appropriate for the student’s instructional level. These strategies/tools may include, 
but are not limited to: portfolios, observation, rubrics, tests, self and peer assessment, journals and 
projects. 
 

3.4 It may be necessary to obtain assessment information from various other sources to develop an 
appropriate educational program for students with special needs. 
 

3.5 A student’s IEP may need to be adjusted on an ongoing basis to ensure that it is meeting the students 
learning requirements. 
 
 

4.0 Report Card Marks Below 50 Percent 

 
4.1 Context 

The lowest mark to be reported on the provincial report card below 50% can be as low as 0%. Where a 
mark is below 50%, the teacher will ensure that the reported grade reflects the student's most consistent 
level of achievement of course expectations, with emphasis on more recent achievement of expectations. 
Where the situation warrants, the teacher will review the individual student's calculated grade using his or 
her professional judgement. The teacher will also ensure that there has been ongoing communication 
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with the student, the parent and/or guardian, the school administrators and other school staff (which may 
include Learning Resource Teacher, In School Needs Team, Curriculum Leader, Guidance Teacher, 
Student Success Teacher). 

 
4.2 Use of Code “R” for Grades 1-8 

i. Represents achievement that falls below level 1; 
ii. Is recorded on the provincial report card as a “R”;  
iii. Signals that additional learning is required before the student begins to achieve success in 

meeting the program, subject or grade expectations; 
iv. Determines that communication and consultation will occur with students and with parents 

(where appropriate); and 
v. Indicates the need for the development of additional strategies by the teacher to address 

the student’s specific learning needs in order to support his or her success in learning. 
 

4.3 Percentage Marks Below 50 Percent for Grades 9-12 
i. Are recorded on the provincial report card as a calculated percentage;  
ii. Signals that additional learning is required before the student begins to achieve success in 

meeting the course, subject or grade expectations; 
iii. Determines that communication and consultation will occur with students and with parents 

(where appropriate); and 
iv. Indicates the need for the development of additional strategies by the school/system to 

address the student’s specific learning needs in order to support his or her success in 
learning. 

 
4.4 Use of Code “I” for Grades 1-10: 

i. Code “I” is to be given after consultation with the school administration; 
ii. Code “I” may be used on rare occasions on a student’s report card, including the final 

report card, to indicate that insufficient evidence is available to determine a letter grade 
(grades 1-6) or percentage mark (grades 7-10); and 

iii. Code “I” may not be used in Grades 11 and 12. 
 

4.4.1 Limited use of “I” would apply in the following circumstances: 
i. The student has enrolled in the school very recently; 
ii. There were issues or extenuating circumstances beyond the student’s control, such 

as protracted illness, that affected his or her attendance and/or ability to provide 
sufficient evidence of achievement of the overall expectations. 

 
 

5.0 Late and Missed Assignments 

 
 

5.1 Context 
The purpose of assessment and evaluation is to improve student learning (Growing Success, p.43). 
 
Professional judgement is defined as being “informed by professional knowledge of curriculum 
expectations, context, evidence of learning, methods of instruction and assessment, and the criteria 
and standards that indicate success in student learning” (Growing Success, p. 152). 
 
A teacher’s professional judgement is at the heart of effective assessment, evaluation, and reporting of 
student achievement (Growing Success, p. 43). 
 
Students are responsible not only for their behaviour in the classroom and the school but also for 
providing evidence of their achievement of the overall expectations within the time frame specified by 
the teacher and in a form approved by the teacher. There will be consequences for not completing 
assignments for evaluation or for submitting those assignments late. 
 
The development of learning skills and work habits is an integral part of a student’s learning. To the 
extent possible the evaluation of learning skills and work habits, apart from any that may be included 
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as part of a curriculum expectation in a subject or course, should not be considered in the 
determination of a student’s grades (Growing Success, p. 10). 

 
5.2 Guiding Principles 

 The following guiding principles are intended to support professional judgment: 
i. Teachers will inform students and their parents about the importance of submitting 

assignments for evaluation when they are due and about the consequences for students 
who submit assignments late or fail to submit assignments; 

ii. Teachers will communicate timelines for both the submission of, and the return of marked 
assignments to students, and where appropriate to parents; 

iii. Meaningful class time to work on graded assignments will be provided; 
iv. Consequences for late or missed assignments will be reflected in the student’s learning 

skills;  
v. Following attempts to support the student (strategies outlined below), deduction of marks, 

up to and including the full value of the assignment may be assigned when there is no 
evidence of learning; 

vi. Mark deduction will not result in a percentage mark that, in the professional judgement of 
the teacher, misrepresents the student’s actual achievement. 

 
5.3 Mitigating Factors 

 To support their professional judgement, careful consideration will be given to the following mitigating 
factors: 

i. The grade level of the student; 
ii. The maturity level of the student; 
iii. The number and frequency of incidents;  
iv. The individual circumstances of the situation. 

  
5.4 Support Strategies  

 Where, in the teacher’s professional judgement it is appropriate to do so, a number of strategies may 
be used to help prevent and/or address late or missed assignments.  These strategies include 
(Growing Success, p. 43):  

i. Asking the student to clarify the reason for not completing the assignment; 
ii. Helping students develop better time-management skills; 
iii. Collaborating with other staff to prepare a part- or full-year calendar of major assignment 

dates for every class; 
iv. Planning for major assignments to be completed in stages, so that students are less likely 

to be faced with an all-or-nothing situation at the last minute; 
v. Maintaining ongoing communication with students and/or parents about due dates and late 

assignments, and scheduling conferences with parents if the problem persists; 
vi. In secondary schools, referring the student to the Student Success team or teacher; 
vii. Taking into consideration legitimate reasons for missed deadlines; 
viii. Setting up a student contract; 
ix. Using counselling or peer tutoring to try to deal positively with problems; 
x. Holding teacher-student conferences; 
xi. Reviewing the need for extra support for English Language Learners; 
xii. Reviewing whether students require special education services; 
xiii. Requiring the student to work with a school team to complete the assignment; 
xiv. Involving Aboriginal counsellors and members of the extended family for First Nation, Métis 

and Inuit students; 
xv. Understanding and taking into account the cultures, histories, and contexts of First Nation, 

Métis and Inuit students and parents and their previous experiences with the school 
system; 

xvi. Providing alternative assignments or tests/exams where, in the teacher’s professional 
judgement, it is reasonable and appropriate to do so; 

xvii. Deducting marks for late assignments, up to and including the full value of the assignment. 
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5.5 Late and Missed Assignments - Grades 1 to 6 
 Late and missed assignments for evaluation in Grades 1-6 will be noted on the report card as part of 

the evaluation of the student’s development of the learning skills and work habits (See also Appendix 
B). When appropriate, a student’s tendency to be late in submitting, or to fail to submit, other 
assignments (including homework) may also be noted on the report card as part of the evaluation of 
the student’s development of the learning skills and work habits. 

 
5.6 Late and Missed Assignments - Grades 7 to 12 

 Late and missed assignments for evaluation in Grades 7-12 may be reflected in the student’s grade 
calculation and will also be noted on the report card as part of the evaluation of a student’s 
development of the learning skills and work habits (See also Appendix B). When appropriate, a 
student’s tendency to be late in submitting, or to fail to submit, other assignments (including 
homework) may also be noted on the report card as part of the evaluation of the student’s 
development of the learning skills and work habits. 

 
5.7 Deduction of Marks – Grades 7 to 12 

For major assignments in a specific course, teachers may, after considering mitigating factors, impose 
mark deductions as outlined below. Using their professional judgement, where a teacher chooses to 
deduct marks, this process will be followed: 

i. No greater than 5% of the overall mark on the major assignment for the first school day that 
the assignment was deemed as late;  

ii. A further maximum of 5% per subsequent school day of the overall mark on the major 
assignment, to a maximum of 4 school days following the due date of the major assignment 
(overall maximum of 25% deduction on the major assignment). 

 
Following attempts to support students, the teacher, in exercising professional judgement, may deduct 
up to and including the full value of the assignment after it is five days late. 
 
Each semester/term, departments/divisions shall determine which culminating tasks and/or major 
assignments are going to be given, and which ones will be considered under this procedure. 
 
In each course/subject/program, prior to each major assignment, teachers will communicate to 
students the expectations and timelines for that major assignment.  

 
5.8 Use of Mark Deductions - Grades 1 to 6 

 Explicit instruction regarding learning skills and work habits needs to occur and be reinforced with 
students. In Grades 1 to 6, late and missed assignments for evaluation will be noted on the report card 
as part of the evaluation of the student’s development of the learning skills and work habits. When 
appropriate, a student’s tendency to be late in submitting, or to fail to submit, other assignments 
(including homework) may also be noted on the report card as part of the evaluation of the student’s 
development of the learning skills and work habits (Growing Success, p. 44). 

 
5.9 Use of Mark Deductions - Grades 7 to 8 

 Explicit instruction regarding learning skills and work habits needs to occur and be reinforced with 
students. Teachers of students in grades 7 and 8 need to ensure that the progression of 
consequences which may lead to the deduction of marks up to and including the full value of the 
assignment are followed. 

 
 

6.0 Academic Dishonesty - Cheating and Plagiarism 

 
6.1 Context 

Bluewater District School Board’s commitment to upholding standards of excellence with respect to 
honesty and integrity in learning and assessment will be reflected through the following: 

i. The use of appropriate referencing techniques will be supported by the board through the 
provision of applicable and relevant information and resources; 

ii. All sources of information will be appropriately acknowledged; and 
iii. All reasonable precautions will be taken to ensure work cannot be copied. 
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In our schools, we strive to help students develop a strong work ethic, the knowledge and skills 
needed for success beyond school and the character attributes of caring, commitment, dependability, 
honesty, integrity, respect, responsibility, self-discipline, teamwork and trust. Academic dishonesty 
hinders students from developing these character attributes and cannot be condoned in our schools. 
 
As a school board, we aim to work collectively with stakeholders to “develop strategies for helping 
students understand the gravity of such behaviour and the importance of acknowledging the work of 
others” (Growing Success, p. 42). 
 
It is essential that students and parents are aware of board policies as they relate to academic 
dishonesty. Academic dishonesty policies will be communicated through various means such as 
student planners, the board and school websites, newsletters, course overviews and the school code 
of conduct. 
 
Academic dishonesty is often indicative of other concerns for a student, such as a student’s 
understanding of the assignment, academic inability to complete the work, time management or 
personal issues outside of school. Teachers are encouraged to discuss student issues with staff at the 
school including the school administrators and other school staff (which may include Learning 
Resource Teacher, In School Needs Team, Curriculum Leader, Guidance Teacher, Student Success 
Teacher). 

 
6.2 Definitions of Cheating and Plagiarism 

Cheating is defined as “acting dishonestly or unfairly in order to gain an advantage; gaining an 
advantage over or depriving of something by using unfair or deceitful methods; defrauding.” 
(http://.oxforddictionaries.com). 
 
Plagiarism is defined as the use or close imitation of the language and thoughts of another without 
attribution, in order to represent them as one’s own original work (Growing Success, p. 151). 

  
6.3 Prevention and Detection 

Education of students and parents is the most effective manner in which to prevent plagiarism and 
cheating. “Students must understand that the tests/exams they complete and the assignments they 
submit for evaluation must be their own work and that cheating and plagiarism will not be condoned” 
(Growing Success, p. 42). 

 
Detection software for monitoring plagiarism will be available for teacher use.  

 
6.4 Consequences 

Consequences will reflect a continuum of behavioural and academic responses and consequences, 
consistent with the principles of progressive discipline as outlined in AP 6825-D “Progressive 
Discipline - Students”.  

 
6.4.1 Growing Success outlines that consequences for academic dishonesty may escalate 

based on the following mitigating factors: 
i. The grade level of the student and course type; 
ii. The maturity of the student; 
iii. The number or frequency of incidents; 
iv. The individual circumstances of the student. 

 
Teachers will consider the factors above as part of their professional judgement. In 
consultation with the school administration, teachers will determine the appropriate 
consequences. The final decision resides with the school principal. 

 
6.4.2 Specific actions will be taken as follows, depending upon the severity of the incident: 

i. The teacher will discuss the individual situation with the student; 
ii. The principal will be informed as appropriate; 
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iii. The teacher and principal will discuss the individual situation with the student and 

parent(s)/guardian(s) as appropriate. 
 
6.4.3 Consequences will be consistent with mitigating circumstances and/or severity and may 

include the following: 
i. Redoing part or all of the assignment; 
ii. Completing an alternate assignment; 
iii. Mark deduction; 
iv. Suspension. 

 
 

7.0 Roles and Responsibilities  

 
Successful implementation of policy depends on the professional judgement of educators at all levels, as 
well as on educators’ ability to work together and to build trust and confidence among parents and 
students. It depends on the continuing efforts of strong and energized professional learning communities 
to clarify and share their understanding of policy and to develop and share effective implementation 
practices. It depends on creative and judicious differentiation in instruction and assessment to meet the 
needs of all students, and on strong and committed leadership from school and system leaders, who 
coordinate, support, and guide the work of teachers (Growing Success, p. 2). 
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Appendix A 
THE PURPOSE OF ASSESSMENT, THE NATURE OF ASSESSMENT FOR DIFFERENT PURPOSES, 

and THE USES OF ASSESSMENT INFORMATION 

 
Purpose of Classroom 

Assessment 
Nature of Assessment Use of Information 

 

 
Assessment for learning 
“Assessment for learning is 

the process of seeking and 
interpreting evidence for use 
by learners and their teachers 
to decide where the learners 
are in their learning, where 
they need to go, and how 
best to get there” 
(Assessment Reform Group, 
2002, p. 2). 
 

 
Diagnostic assessment: 

 Occurs before instruction begins 
so teachers can determine 
students’ readiness to learn new 
knowledge and skills, as well as 
obtain information about their 
interests and learning 
preferences. 

 

 
The information gathered: 

 Is used by teachers and students to 
determine what students already 
know and can do with respect to the 
knowledge and skills identified in the 
overall and specific expectations, so 
teachers can plan instruction and 
assessment that are differentiated 
and personalized and work with 
students to set appropriate learning 
goals. 

 

 
Formative assessment: 

 Occurs frequently and in an 
ongoing manner during 
instruction, while students are still 
gaining knowledge and practising 
skills. 

 

 
The information gathered: 

 Is used by teachers to monitor 
students’ progress towards 
achieving the overall and specific 
expectations, so that teachers can 
provide timely and specific 
descriptive feedback to students, 
scaffold next steps, and differentiate 
instruction and assessment in 
response to student needs. 

 

 
Assessment as learning 
“Assessment as learning focuses on the 
explicit fostering of students’ capacity 
over time to be their own best 
assessors, but teachers need to start by 
presenting and modeling external, 
structured opportunities for students to 
assess themselves” 
(Western and Northern 
Canadian Protocol, p. 42). 
 

 
Formative assessment: 

 Occurs frequently and in an 
ongoing manner during 
instruction, with support, 
modelling, and guidance from the 
teacher. 

 

 
The information gathered: 

 Is used by students to provide 
feedback to other students (peer 
assessment), monitor their own 
progress towards achieving their 
learning goals (self-assessment), 
make adjustments in their learning 
approaches, reflect on their learning, 
and set individual goals for learning. 

 

 
Assessment of learning 
“Assessment of learning is the 
assessment that becomes public and 
results in statements or symbols about 
how well students are learning. It often 
contributes to pivotal decisions that will 
affect students’ futures” 
(Western and Northern 
Canadian Protocol, p. 55). 
 

 
Summative assessment: 

 Occurs at or near the end of a 
period of learning, and may be 
used to inform further instruction. 

 

 
The information gathered: 

 Is used by the teacher to summarize 
learning at a given point in time. This 
summary is used to make 
judgements about the quality of 
student learning on the basis of 
established criteria, to assign a 
value to represent that quality, and 
to support the communication of 
information about achievement to 
students themselves, parents, 
teachers, and others. 

 

 
 
Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools, Grades 1 to 12, 2010, p. 31 
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APPENDIX B 

Learning Skills and Work Habits 
 

An essential part of any student’s learning is the development of learning skills and work habits. 
Bluewater District School Board and its schools will ensure that the evaluation of learning skills and work habits 
are not considered in the determination of a student’s grades whenever possible.  
 

The development of learning skills and work habits is an integral part of a student’s learning. To 
the extent possible, however, the evaluation of learning skills and work habits, apart from any that 
may be included as part of a curriculum expectation in a subject or course, should not be 
considered in the determination of a student’s grades. Assessing, evaluating, and reporting on 
the achievement of curriculum expectations and on the demonstration of learning skills and work 
habits separately allows teachers to provide information to the parents and student that is specific 
to each of the two areas of achievement (Growing Success, p. 10). 

 
Teachers will work with students to assist in the development of these learning skills and work habits as defined in 
the table below (Growing Success, p. 11): 
 

Learning Skills and Work Habits Sample Behaviours 

Responsibility The student: 

 fulfils responsibilities and commitments within the learning environment; 

 completes and submits class work, homework, and assignments according 
to agreed-upon timelines; 

 takes responsibility for and manages own behaviour. 

Organization The student: 

 devises and follows a plan and process for completing work and tasks; 

 establishes priorities and manages time to complete tasks and achieve 
goals; 

 identifies, gathers, evaluates, and uses information, technology, and 
resources to complete tasks. 

Independent Work The student: 

 independently monitors, assesses, and revises plans to complete tasks 
and meet goals; 

 uses class time appropriately to complete tasks; 

 follows instructions with minimal supervision. 

Collaboration The student: 

 accepts various roles and an equitable share of work in a group; 

 responds positively to the ideas, opinions, values, and traditions of others; 

 builds healthy peer-to-peer relationships through personal and media-
assisted interactions; 

 works with others to resolve conflicts and build consensus to achieve group 
goals; 

 shares information, resources, and expertise and promotes critical thinking 
to solve problems and make decisions. 

Initiative The student: 

 looks for and acts on new ideas and opportunities for learning; 

 demonstrates the capacity for innovation and a willingness to take risks; 

 demonstrates curiosity and interest in learning; 

 approaches new tasks with a positive attitude; 

 recognizes and advocates appropriately for the rights of self and others. 

Self-regulation The student: 

 sets own individual goals and monitors progress towards achieving them; 

 seeks clarification or assistance when needed; 

 assesses and reflects critically on own strengths, needs, and interests; 

 identifies learning opportunities, choices, and strategies to meet personal 
needs and achieve goals; 

 perseveres and makes an effort when responding to challenges. 

 


